Geography At Caythorpe Primary School

At Caythorpe we believe the study of geography is about more than just memorising places on a map. It’s about understanding the
complexity of our world, appreciating the diversity of cultures that exist across continents. And in the end, it’s about using all that knowledge
to help bridge divides and bring people together.

The geography curriculum at Caythorpe identifies the knowledge and skills that pupils are to learn. Like many subjects, knowledge in geography can be
organised into 2 forms:

Substantive knowledge sets out the content that is to be learned. The national curriculum and other geography education literature presents this through 4
interrelated forms:

e |ocational knowledge

e place knowledge

e human and physical processes (the geography community also includes ‘environmental’ as part of this)
e geographical skills.

Disciplinary knowledge considers how geographical knowledge originates and is revised. It is through disciplinary knowledge that pupils learn the practices
of geographers.

A successful geography curriculum reflects teachers’ careful thought about what is to be taught, the rationale for it, the sequencing of learning and the
relationships between the forms of knowledge. With this in place, pupils are likely to know, remember and be able to do more.



Locational knowledge
For example: name and locate locations; positioning systems

Place knowledge
The connection of location and physical and/or human
geography processes with personal experience

Environmental, physical and human geography

For example: migration; glaciation; climate change

Geographical skills and fieldwork
For example: using maps and globes; collecting first-hand
evidence

Substantive knowledge
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‘Knowing where’s where’ is one of the mainstays of geographical education. In building pupils’ locational knowledge, teachers recognise that this not only
helps pupils to identify specific features but also to: build their own identity and develop their sense of place develop an appreciation of distance and scale
learn about the orientation of the world, including references such as the continents and oceans that they can navigate from

Curriculum progression

A high-quality geography education brings together careful selection of content, organisation of that content, choice of teaching approaches, assessment
and other factors. The geography curriculum maps out the knowledge that pupils learn to gain geographical expertise. In planning the curriculum, the
nature of the discipline should inform content and activity choices to ensure that pupils learn and can consider their own answers to geographical
questions. (From Ofsted Research review series: geography Published 17 June 2021)
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Progression of Skills In Geography

Year 1

Year 2

Year 3

Year 4

Year 5

Year &
Geographical »  Teocher led enguiies, fo ask s Children encouaged to ask *»  Begin to ask/initiate *  Ask and respond fo gquestions » Begin to suggest questions for » Suggest gquestions for
enquiry and respond fo simple closed simple geographical questions; geographical guesfions. and offer fheir own ideas. investigating investigating
questions. ‘Where iz it2 Whai's it Bee? »  Use NF books, stories, atlases, » Extend to sofelite imoges, aerdal | «»  Begin fo uze primary and » Uze primary and secondary
# Use informafion books/pictures | ¢ Use NF books, stores. maps, pictures/phatos and infernet as photographs secondary sources of evidence sources of evidence in ther
as sources of information. pictures/photos and internet as sources of infarmation. # [nvesfigate places and themes in their investigafions. investigations.
*  Invesfigate their suroundings sources of information. *  Invesfigate places and themes at more than one scale #+  Investigote places with more # Invesfigate places with more
*  Make cbservations aobout *  Invesfigate fheir suroundings at more than one scale # Collect and record evidence emphasis on the larger scale; emphasis on the larger scals;
where things are e.g. within *  MNake appropriote coservafions | Begin fo collect and record with some aid confrasting and distant places confrasting and distant places
school or local area. about why things happen. evidence *  Analyse evidence and drow » Collect and record evidence » Collect and record evidence
*  Make simple comparizons *»  Analyse evidence and begin to conclusions 2.g. make unaided unaided
petween features of different drow conclusions e.g. make comparnscons between locafiors *  Analyse evidence and drow *  Analyse evidence and drow
places. comparnsons between bao photos/pictures/ maps conclusions e.g. compare conclusions e.g. from fisld work
locations udng photos/ piciures, histerical maps of varying scales data on land use comparing
temperaturas in different 2.g. femperature of various land use/temperature, lock ot
locations. locations - influence on pattemns and explain reasons
people/everyday life leehing it
Direction/Locafion | + Folow directiors [Up, down, »  Folow direcfions [as w 1 and s Use 4 compaoss points fo »  Use 4 compass points well: » U2 8 compass points; » U2 8 compass points

eft/right, forwards/backawands)

inc'. NSEW)

fiollow/give directions:
s Use letter/no. co-ordinates fo
locate features on a map.

» Begin to use B compass points;
»  Useletter/no. co-ordinates fo
locate features on a map

confidently.

» Begn touse £ figurs co-
crdinates to locate features on
o map.

confidently and accurately;
Uz= 4 figure co-crdinafes
confidenily to locate features
on a map.

Begin to use & figure grid refs;
use latitude and longitude on
aflas maps.

Drawing maps

»  Drow picture maps of
imaginary places and from

» Drowa map of a real or
imaginary ploce. (e.g. odd

*»  Try to make a map of a short
route experienced, with

» Aake a map of a shorf route
experienced, with features in

» Begin to drow a varsty of
thematic maps based on their

Craw a varisty of thematic
maps based on ther own data.

stories. detail to a skefch map from features in comect order; comect arder; own data. » Begin to drow plans of
aerial photograph) *»  Try to make a simple scale * Make o simple scale drawing. increasing complexdty.
dronsing.
Representation # Use own symbols on imaginary | #  Begin to understand fthe need *  Know why a key is needed. #*  Know why a keyis needed. # DCraw a sketch map using # Usefrecognise O5 map symibols;
map. for a key. *  Use standard symibsols. # Begin to recognise symibols on syrniools and o key: #  Use aflas symbols.
*»  Use class agreed symbols to an OF map. # Usefrecognise O5 map symbols.
make a simple key.
Using maps #  Use asimple picture map fo *  Folow aroute on a map. *+  Locate places on larger scalke #* Locate places on large scale # Compare maps with aeria # Follow a short route on an OF
move around the schoal; *  Use a plan view. maps e.0. map of Erope. maps, (2.9. And UK or India on photographs. map. Descibe features shown
# Recognise that it is about a *  Use aninfant atlas to locate Follow a route on a map with aloloe) # Select a map for a specific on 08 map.
place. places. sofme accuracy. (e.g. whilst # Follow a route on a large scale purpose. [Eg. Pick atlas to find # Locate places on a world map.
orienteering) ap. Tawan, 08 map to find local #  Uze aftases to find out about
village.) other features of ploces. [eg.
#  Begin to uze aflases to find out rountain regions, weather
albout other features of places. pattems]
[e.g. find wettest part of the
world)
Scale/Distance #  Use relafive vocabulary [e.g. *  Begin to spatially match places | «  Begin o match boundaries [Eg. | #  Begin to match boundaries [Eg. | #+  Measure straight line distance # Use ascale to measure

bigger/smaller, like/dislike]

[e.g. recognize UK on a small
scale and larger scale mag)

find same boundary of a
counfry on different scale
maps.|

find same boundary of @ county
on different scale maps.]

on a plan.

» Find/recognise places on maps
of different scales. [E.g. river
Hile.]

distances.
Craw/use maps and plans ot a
rangs of scales.




High-quality geography education may have the following features

Locational Knowledge: Pupils gain a secure knowledge of distance, orientation, scale and positioning systems, which begins in the early years. This gives
them the framework they need to understand locational knowledge. ‘Knowing where’s where’ supports pupils’ identity and sense of place and contributes
to their understanding of geographical processes.

Over time, pupils learn and remember more locational knowledge. They become increasingly fluent in identifying specific locations.

Place Knowledge: Place knowledge is prioritised in the geography curriculum. It brings meaning to locations and processes studied. The curriculum and
teachers’ plans build pupils’ knowledge of place by linking to places pupils already know or are familiar with. This may be from their personal experience as
well as through what they have been taught. The curriculum gives pupils the knowledge they need to develop an increasingly complex understanding of
place. Their understanding of place helps them to connect different aspects of geography. It also gives them different perspectives through which to
consider the content studied.

The curriculum builds pupils’ place knowledge over time. This allows them to make meaningful comparisons.

Environmental, human and physical processes: Increasingly detailed knowledge of physical and human processes allows pupils to describe and explain
different environments. Through this, pupils develop an appreciation of interconnectedness. Component knowledge is identified precisely and sequenced
so that pupils first learn underpinning phenomena before moving on to more complex, multi-variate processes. This allows pupils to fully understand a wide
range of environmental, human and physical processes. Over the course of study, pupils learn about processes that they are less familiar with or that are
less visible. The curriculum ensures that older pupils are able to take a broader view, generalise, and critique models that represent specific processes.

Geographical Skills and Fieldwork: Pupils’ procedural knowledge (geographical skills) allows them to gather, analyse, present and interpret spatial
information. In doing so, they are adept at identifying patterns and trends. Pupils have the specific skills they need to represent and interpret geographical
data. These skills are integrated into the curriculum so that pupils understand their application. Repeated practice of geographical skills improves pupils’
fluency and accuracy. Fieldwork includes data collection, analysis and presentation.

The experience of fieldwork draws together pupils’ locational knowledge and that of human and physical processes. It supports pupils to appreciate the
interplay between them.



“Thinking Like a Geographer”

Leaders who plan the curriculum appreciate that the body of knowledge covered by geography is vast. They make informed and careful choices about what
is taught. This may go beyond the content prescribed in the national curriculum. For example, they may choose to explore particular phenomena that are
prevalent in the locality.

The curriculum includes the most appropriate examples and case studies to demonstrate each aspect being learned. These are always real and relevant to
the content. When introducing new component knowledge, teachers make sure that pupils can relate this to what they already know, so that they build a
strong schema and so remember more. Teachers emphasise this interconnectedness between forms of knowledge to help pupils do this. Through careful
curriculum design, each form of knowledge receives due consideration. Pupils build their knowledge both within the form and in how each form relates to
others. Crucially, the interplay between each develops pupils’ secure geographical thinking. Leaders appreciate the structure of the subject, so their
curriculum plans are constructed effectively to ensure that pupils know more, remember more and are able to do more.

How Knowledge is Remembered — Knowing more and remembering more

The knowledge pupils learn is well organised with clear connections between components, which means they are more likely to remember it in the long
term. The curriculum builds on pupils’ prior learning and re-visits the content, which supports pupils in developing strong schemata.

Teachers avoid overloading pupils’ working memory. They break larger concepts or ideas into smaller ‘bite-size’ chunks and teach a small number of these
Pupils commit knowledge to their long-term memory through recalling and repeated practice Pupils are efficient at carrying out tasks such as using grid
references because they practise their procedural knowledge regularly.

Inclusion
Pupils with SEND generally study the same curriculum scope as other pupils.

Teachers have the same level of ambition for all pupils. They use specialist advice to adapt their teaching approaches where necessary. Teaching assistants
are well briefed in the geography that is to be learned and the approaches taken. Teachers and specialists, including the SENCo, support them in their role.
Classroom resources and fieldwork are adjusted as required to ensure that all pupils take part.



Assessment

See whole school assessment and reporting document for information on assessment of foundation subjects across the school.



